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The roles of the medical teacher
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- McLean M et al, Faculty development: Yesterday, Today and Tomorrow, AMEE Guide 33 p.5
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Performance

Competence

Knowledge
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Wolpaw et al, Acad Med. 2003 Sep;78(9):893-8.

Set

Dialogue

Closure

Roles
Outcomes
Linkages

Environment

Review
Explore
Summary

Terminate

Questions
Understanding

Explain
Stimulate
Timing
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Performance

Competence

Knowledge
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Questioning 

Mini-CEX

DOPS

OSCE

Checklist
Passport 

360 evaluation

Medical record 
Chart round 

EBM report
Portfolios
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Cantillon Peter. ABC of learning and teaching in medicine: Teaching large group. British Medical J. 2003: 
326:437-440
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• Valid
• Reliable
• Feasible
• Efficient
• Acceptable
• Inexpensive

• Useful
• Multiple sources 
• Triangulate measures
• Subjective & objective
• Qualitative & quantitative
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From Linda Snell, McGill University, Canada

Measurement principles
•
•
•

•
•
•

30



31

32

Stanford 7 Teaching Skills
• Promoting a learning climate

•
• Communication of goals

•
• Control of teaching session

•
• Promote understanding and retention

•
• Evaluation

•
• Feedback 

•
• Promoting self-directed learning 

•
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•
• Written test (SCQ, MCQ, EMI)
• Simulations
• Video-tape
• Multisource feedback
• Interview
• Protfolios/logbook
• Questionnaire
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- Dijkstra J, Nilsonne E, Haig A, Short communications 5E
- Dennick R, et al. Online eAssessment, AMEE Guide 39 p.7-11  
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Objective e Structured d Teaching g Exercise 

Trained facilitators 
Checklists

Standardized learners

Focus on teaching skills

Not high stakes 
Often formatives
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OSCE vs.    OSTE
• Improve clinical skills
• Clinical competencies
• Learner = Clinician in 

training – any level
• Standardized patients
• Formative assessment 
• Summative assessment 

• Improve teaching skills
• Teaching competencies
• Learner = clinical 

teacher – any level  
• Standardized learners
• Formative assessment 
• Summative assessment
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OSTE

45

From , 2010

OSTE
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From , 2010
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OSTE

From , 2010
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1. Bracken & Rose, 2011; Maylett 2009
2. Waldman et al., 1998
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